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Abstract 
The current study aimed to examine the factors affecting for English language learning motivation of undergraduates by utilizing 
Dornyei’s (2009) L2 Motivational Self System. The study was conducted among 361 Sri Lankan undergraduates by using an 
adapted motivation questionnaire. Pearson correlation analysis was run to examine the relationships between the variables of ideal 
L2 self, ought to L2 self, motivated self, mastery goals, performance goals and social goals.  The results of the study indicated the 
close link between social requirements of learning English and learner English learning self-concept.  Further study validated the 
L2 motivational self system in Sri Lanka. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of GLTR International Sdn. Berhad. 
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1. Introduction 
English has been a predominant language in Sri Lanka from the colonial period.Competency of English was the 
key to enter civil service and go up the social ladder. Thus competency of English made the path to form a new English 
elite middle class and the traditional caste based society was changed in Sri Lanka. This new elite class enjoyed the 
all the political, educational and economic benefits of the country during the period. Although soon after the 
independence Sri Lankan patriots wanted to change the language policy of the country to benefit the majority of the 
country. Especially they wanted to change the British education system and provide equal opportunities to all. As a 
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result of that ‘Free Education Policy’ was implemented in 1945 and medium instruction in education was changed into 
mother tongue (Sinhala and Tamil). This phenomenon was heightened with the implementation of “Sinhala Only Act” 
or “Swabhasha Panatha” in 1956 (official language Act No 33 of 1956) which made Sinhala as the official language 
and eliminated the dominance of English from the country. This act was revised due to the huge objection of Tamils 
in 1958 and Tamil was also given the official language rights in all government activities. The national language policy 
was further confirmed through 1978 Constitution Chapter IV of Sri Lanka and education medium in primary and 
secondary shall be either of national languages (Sinhala or Tamil). In fact, after the independence Sri Lanka prioritized 
the national languages and barred the significance of English in the national circumstances. 
The government of Sri Lanka changed the economic policy of the country in 1977 as the liberalized economy and 
they opened the doors to the multinational companies and entrepreneurs to commence their business inside of the 
country. This made a remarkable change in the country and significance of English language became the predominant 
unavoidable result of it. This was the period Sri Lanka was regarded as the joining with the globalisation (Little & 
Hettige, 2013). 
Globalisation puts some pressure on governments of developing countries like Sri Lanka to transform their 
economies domestically to make more competitive and increase import penetration, export sales, competition in 
services, and foreign direct investment (Rama, 2002). As a result of that many international and private industries 
established in Sri Lanka by emphasizing the high demand of English in the country. Specially Sri Lanka as a service 
oriented country always needs to focus on the global language of English, because these multinational companies 
prefer English fluency as a communication tool from the employees to communicate for the domestic purposes and 
also with the international community in verbally and via computer- human interface (Ranasinghe & Ranasinghe, 
2012) ; (Copiosescu, 2010).  
At present with the globalisation trend, Sri Lanka is on its way to be a center of IT and business processing 
outsourcing (BPO) and knowledge services outsourcing (KPO) as a service oriented country.  Recently, Sri Lanka 
reached the top list of choices and number of BPO companies is expanding in Sri Lanka. These companies enjoy the 
talented and enthusiastic labour force by Sri Lankans. At present, 300 IT and BPO companies have operations in the 
country by providing more than 60,000 employment opportunities in BPO or IT. Sri Lankans already have the 
professional service capabilities in KPO and financial and accounting outsourcing (FAO). Within this scenario, IT 
and the global language of English is critical for Sri Lanka as an IT and BPO country.   
Fast moving technology is one of the direct advantages of globalisation for the developing world who has little 
strength to generate science based commodities. All these advances in the technology reach the developing world via 
travelling, media, scientific and technical workshops, internet and other communication channels   with the help of 
English as the medium instruction. In fact, they cannot be benefitted from the new innovations without the capability 
of absorbing it and adapt it to the local context (Archibugi & Pietrobelli, 2003). This absorption depends on the 
scientific knowledge of the country and English is the tool to transfer that knowledge. Within this context English 
appears as a transferring mode of global technological innovations in Sri Lanka.  
Higher education of the developing countries is highly affected by the dominance of the English language due to 
the centralization of science and scholarly knowledge in the developed world and globalisation made the path to 
acquire this knowledge. Specially, countries like Sri Lanka has a structural dependency on the centres for research, 
the communication of knowledge and advanced training from the developed world due to the scarcity of facilities in 
the local context (Altbach, 2005).Due to the limited resources majority of Sri Lankan government universities unable 
to provide degrees beyond the bachelors. In fact the scholars have to depend on the developed world to pursue their 
postgraduate studies. Specially, very few Sri Lankan institutes who provide postgraduate degrees, mostly in master 
level takes quite a long time to complete due to the lack of facilities and makes many scholars fly abroad to pursue 
their postgraduate studies. Moreover, Sri Lankans have to heavily depend on the scientific publications of English 
speaking countries, because world leading scientific publications are dominated by the English speaking countries. 
Moreover, English medium instruction in Sri Lankan universities makes learners to depend more on the international 
publications. The need of English became critical in Sri Lanka after the privatization of higher education (The Gazette 
of the Democratic Socialist Republic of Sri Lanka Extraordinary, 2014), because private universities produce English 
competent graduates. This will further increase the status of English as a privileged language in the country which 
helps to gain the social respect and social status (Ranasinghe & Ranasinghe, 2012). 
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In addition, Sri Lankan education system always depends on the foreign aid or the funds like the World Bank (WB), 
Asian Development Bank (ADB) and International Monetary Fund (IMF). These agencies provide funds with 
highlighting the significance of learning and improving English in schools and universities (Little & Hettige, 2013). 
The ongoing WB funded project of Improving Relevance and Quality of Undergraduate Education (IRQUE) is one 
of the most important project in higher education. This project aims to spend US$40 million for the period of 2011 to 
2016 to improve the quality of higher education in Sri Lanka. The major aim of this project is to develop Information 
Technology (IT) and English proficiency of undergraduates to meet the global needs (HETC website). In addition to 
that ,these funding agencies support schools to develop teaching and learning of English in the country (Liyanage, 
2010).English language learning was highlighted as the major aim of all these funds to produce intellectuals for the 
globalised world. 
In accordance with the rising global challenges the Ministry of Education (MOE) reintroduced the English medium 
instruction from grade 6 onwards in the government schools under the circular No. 05/2007 of 02.03.2007 to use 
English as a tool for thinking with the global (NIE, 2007). MOE realized the inadequacy of MT instruction, speacially 
in the subjects of science and mathematics with the increasing demand of English in the scientific and commercial 
world.  This initiation supposed to support the higher education, because in higher education the medium instruction 
is almost English. Moreover , in 2008 onwards government initiated a programme of ‘English as a life skill’ to enhance 
the spoken/ communicative English language skills in the country  to meet the challenges of globalisation 
(Coperahewa, 2009). 
2. Motivation Theory 
Second language (L2) motivation was studied systematically by the Gardner (1985) in the Canadian context where 
there was no globalisation influence. His theory of L2 motivation based on the belief of L2 learning as a social 
psychological experiment, because students are confronted with products of another cultural community and their 
reaction to this situation can be interest and enthusiasm, boredom, or frustration (R.C. Gardner, 1983). With the base 
of this notion he developed the so called model of socio-educational with four major elements: the social milieu in 
which language learning take place, individual differences, language acquisition context and outcomes. Within that 
context it was hypothesized that cultural belief in that social milieu was affected by attitudinal variables of 
Integrativeness (positive attitudes towards other language community) and attitudes towards learning situation 
(evaluative reactions to the learning situation). It was hypothesized that language learning motivation was influenced 
by the above two variables (R C Gardner, 1988). In the model, integrativeness considered as the central component 
of the L2 motivation and it was considered as the genuine interest in learning the second language in order to come 
closer psychologically to other language communities (R. C. Gardner, 1997).     
The concept of integrativeness was begun to questionable in the foreign language (FL) contexts where they did not 
have direct contact with the L2 community and with the globalisation phenomenon (Chen, Warden, & Chang, 
2005);(Csizer & Dornyei, 2005);(Lamb, 2004). Specially Chinese FL learners were not motivated by the 
integrativeness and they were motivated by the specific cultural requirements (required motivation) of the country in 
learning English (Chen et al., 2005). Moreover, Csizer & Dornyei (2005) found the insufficiency of integrativeness 
to implicit the language learning motivation of Hungarian learners. This study found the complexity of language 
learning motivation where integrativeness was closely related with instrumentality (a component associated with 
utilitarian benefits and goals) and attitudes towards L2 speakers. Within this context integrativeness lost its strength 
to enlighten the learner motivation. As a result of this learner motivation was identified with reference to their self-
concept. Integrativeness was reinterpreted as “ideal L2 self” and “ought to L2 self” (Csizer & Dornyei, 2005). Based 
on these findings L2 Motivational Self System (LMSS) was implemented and tested by Dornyei and his followers 
from all over the world with the emerging trends of globalization. In LMSS there are three main components as ideal 
L2 self (L2 specific facet of one’s ‘ideal self’), ought to L2 self (attributes that one ought to possess to meet the 
expectations and to avoid possible negative outcomes) and L2 learning experience (executive motives related to the 
immediate language learning environment such as the impact of teacher, curriculum, peers and etc) (Dörnyei, 2009). 
 LMSS was validated in FL and L2 contexts with reference to the emerging learner needs to the globalisation 
process. Since English has become the communication mode of the globalisation, learners’ ideal self is influenced by 
797 K.S.N. Prasangani /  Procedia - Social and Behavioral Sciences  172 ( 2015 )  794 – 800 
the international posture or desire to interact with the international community by using English (Yashima, 
2009);(Csizer & Kormos, 2009);(Kormos, Kiddle, & Csizér, 2011),because  learners realize that through learning 
English they can gain the opportunities of globalisation. Parents’ involvement has also become as an influential factor 
of learner ought to L2 self since English appeared as the means of social and economic benefits in FL and L2 contexts 
(Csizer & Kormos, 2009);(Kormos et al., 2011). In addition to that English as a global communication medium, 
learners realized the significance of it to represent their country in front of the world for the good image (Islam, Lamb, 
& Chambers, 2013), because good image is essential for the developing world to get the support from other countries.  
The strength of the tripartite conceptual framework of LMSS seems diverse according to the country contexts. The 
studies conducted in Pakistani and Chilie found that ideal L2 self as the most influential factor in learner motivation 
(Islam et al., 2013);(Kormos et al., 2011) while studies conducted in Japan, Indonesia,Iran,Hungary and China found 
attitudes and learning experiences as the most influential factors in learner motivation (Taguchi, 2013);(Lamb, 
2012);(Papi, 2010);(Csizer & Kormos, 2009);(Taguchi, Magid, & Papi, 2009). More over these studies found a weak 
contribution of ought to L2 self to the motivated learning. 
Within this context the current study aims to find the factors affect for Sri Lankan undergraduates’ English learning 
motivation by considering their language learning goals and imagined self by using Dornyei (2005, 2009) L2 
Motivational self-system. The following research questions will be used to examine the motivation. 
 1. What is the nature of the relationship between learner goals and selves? 
 2. What is the nature of the relationship between learner selves and motivated learning? 
3. Method 
Participants 
Participants in the current study were Sri Lankan English medium science undergraduates (n=361) who were 
studying their compulsory English. Participants were belonged to the disciplines of agriculture, applied sciences, 
geomatics and science and technology.  They were between the age of 22 and 25. 
Instrument 
A motivation questionnaire was used in the current study. It was adapted from the validated motivation 
questionnaires of Clement et al. (1994), Taguchi et al. (2009), Lamb (2012) and Islam et al.(2013). The final 
questionnaire consisted with 38 five point Likert scale questions. Data were collected from science undergraduates in 
Sri Lanka. Following are the scales of the questionnaire; 
Table 1: Scales of the Instrument 
Motivated learning Intended effort to learn English for the improvement of proficiency inside university outside of the university. Adapted 
from (Taguchi et al., 2009), (Lamb, 2012), (Islam et al., 2013) 
Ideal L2 self L2 specific facet of one’s ‘ideal self’. Learners’ future aspirations, hopes, desires and dreams they wish to accomplish 
by learning English included in this component (Dörnyei, 2009).  Adapted from (Taguchi et al. , 2009), (Lamb, 2012), 
(Islam et al., 2013) 
Ought to l2 self Attributes that one believes one ought to possess to meet expectations and to avoid possible negative outcomes 
(obligations, responsibilities and duties they wish to accomplish via learning English) (Dörnyei, 2009). Adapted from 
(Taguchi et al. , 2009), (Lamb, 2012) 
Social goals Social reasons to learners learn English. Adapted from (Taguchi, Magid, & Papi, 2009), (Islam et al., 2013). 
Mastery goals Learners’ needs to develop the English fluency to develop themselves.  Adapted from (Clement, Dornyei, & Noels, 
1994). 
Performance goals  Learners’ needs to demonstrate English fluency or avoiding the demonstration of lack of English fluency to survive 
in the university career. Adapted from (Taguchi et al. 2009). 
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Data Analysis 
In order to assess the suitability of motivation questionnaire in the Sri Lankan context, the reliability test was run 
by using 32 respondents. In accordance with the results obtained the wording of the questionnaire was changed. The 
modified questionnaire was used to collect data in the formal study.  Collected questionnaire data were subjected to 
SPSS 22.0 for the statistical analysis. Pearson correlation analysis was conducted between the variables to examine 
the nature of relationships. 
4. Results and Discussion 
The reliability test indicated the Cronbach’s Alpha internal consistency reliability coefficient of the whole 
instrument was 0.927. All the scales are above point six and consistent with accepted social sciences research 
(Pallant, 2007). (Table 2) 
Table 2: Reliability Analysis 
Motivated learning Ideal L2 self Ought to L2 self Mastery goals Performance goals Social goals 
.806 .822 .663 .739 .780 .857 
 
Nature of Relationship between Learner Goals and Selves 
The results (Table 3) of the study indicated the highest significant correlation between social goals and ideal L2 
self. This finding is very important to understand the English learners’ self-formation, because society or social 
requirements has a strong relationship with learners’ ideal self-image. In other words, learners have a necessary, 
unavoidable link with the society. Because of this bond their ideal L2 self or imagined self highly focused onto the 
society. Secondly learners’ ideal L2 self has a strong relationship with the language mastery goals. This signifies the 
Sri Lankan undergraduates’ strong desire to master English for the personal development, because recently in Sri 
Lanka graduates face a huge unemployment problem due to the lack of English competency (Gunawardena, 2011). 
Moreover, interestingly social goals has the highest correlation with the ought to L2 self also. This further signifies 
the strong social attachment of the Sri Lankan learners. In addition to that English learning self-formation appears as 
a social production.  The contribution of learner goals to form the English learning self was examined in Chilie also 
by using three samples of students including university, secondary and young adults. Even though this study focused 
only to learners’ goals to acquire international requirements or ‘International Posture’. This study also found a 
significant contribution of International Posture to form learners’ ideal L2 self (Kormos, Kiddle, & Csizér, 2011).  The 
findings of the current study adds more elaborate picture of learner self-formation.  Anyhow, these findings may need 
to research further in the future by using different learner groups for the confirmation.    
Table 3: Correlation between the learner goals and selves 
Independent variable Ideal L2 self Ought to L2 self 
Mastery goals .488** .499** 
Performance goals .327** .460** 
Social goals .659** .601** 
 
** Correlation is significant at 0.01 confidence level (2-tailed) 
Nature of Relationship between the Motivated Learning and selves 
In accordance with the results of Table 4 ideal L2 self has the strongest correlation to the motivated learning. 
This implies the strength of  the undergraduate’s future image as an L2 speaker for their English learning motivation. 
Since these students as young adults do not feel ought to L2 self or unavoidable obligations as strong factor for their 
English learning motivation. This finding is parallel with the motivation studies of  Chilie and Pakistan which found 
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the ideal L2 self as the causative factor of motivated learning (Kormos et al., 2011);(Islam, Lamb, & Chambers, 2013). 
Although studies conducted in Iran, Japan, China and  Hungary  found language learning experiences and L2 attitudes 
as the causative factors of motivated learning (Taguchi, Magid, & Papi, 2009); (Taguchi, 2013); (Papi, 2010);(Csizer 
& Kormos, 2009). In fact this finding must be care in cautious  and need to study further with different age groups to 
see whether there is a difference in secondary or young students.  In addition to this, previous motivation studies 
indicated the weak or no correlation between motivated learning and ought to L2 self (Papi, 2010);(Kormos et al., 
2011);(Lamb, 2012);(Islam et al., 2013) and the current study also provides a moderate correlation between the 
motivated learning and ought to L2 self.  Finally, these findings confirm the validity of L2 Motivational Self System 
in Sri Lanka. 
Table 4: Correlation between the motivated learning and selves 
Independent variable                              Motivated learning 
Ideal L2 self .569** 
Ought to L2 self .337** 
** Correlation is significant at 0.01 confidence level (2-tailed) 
5. Conclusion 
This study has given an account of Sri Lankan undergraduate’s English learning motivation by considering their 
language learning goals and selves. The results indicated a strong correlation between social goals and learner ideal 
L2 self. This further proves the privileged position of English in Sri Lankan society from the colonial era to the recent 
globalised era. Eventhough, English lost its colonial identity with the globalisation, still English is a ‘soci0political 
linguistic weapon’ (Kachru, 2000) in Sri Lankan society and this would be a fine future research direction. In fact, 
young adults realised the significance of absorbing the social values to their self  to succeed in the life. This further 
confirms the interdependent natrure of Asians (Markus et al., 1991) in their self-formation. Moreover the study found 
a significant correlation between ought to L2 self and social goals. This again highlights the necessity or the obligatory 
condition of social requirements (social goals) in forming the self-concept.   
Further, this study validates the L2 motivational self-system and uncovered the unexplored South Asian learners 
by using Sri Lanka as a representative. Taken together, this study highlights the significant social influence for English 
learning self-formationamong Sri Lanka undergraduates due to the rise of globalisation.  
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